GRADE 10 DEVELOPMENT OF THE SELF IN SOCIETY
LESSON PREPARATION
TERM 3: Week 1–7 (7 × 40-minute lessons)

	[bookmark: _heading=h.gjdgxs]Lesson Number
	Content
	Learning Outcome
	Teaching Plan
	Time Allocation
	Resources 
	Assessment 
	Learner
Activities

	Note to teacher: This module allows for active learning. Please watch the clip below to familiarise yourself with the ACTIVE LEARNING approach in this module. 
https://www.youtube.com/watch?v=wlaG99awCD8 

	1
	Life roles
· Identify and analyse life roles and responsibilities as:
· student (learner)
· member of a family
· friend
· partner
· employee
· employer
· leader, and
· follower, etc.
· Determine the changing nature of each life role and explain how role changes affect relationships
· How does society and culture influence each life role
	
	Introduction
	2 min
	Lesson 1 – PowerPoint (Slides 1–2)
	Check understanding
	

	
	
	
	Peer Discussion
	5 min
	Lesson 1 – PowerPoint (Slide 3)
	
	Discuss in pairs

	
	
	Identify and analyse life roles and responsibilities as learner, family member, friend, partner, etc. 
	Teaching & Activity
	5 + 5 min
	Lesson 1 – PowerPoint (Slides 4–6)
Lesson 1 – Worksheet (Activity 1)
Lesson 1 – Worksheet MEMO
	Informal: Activity 1
	Complete Activity 1 individually

	
	
	
	Teaching 
& Peer Discussion 
	6 min
	Lesson 1 – PowerPoint (Slides 7–8)
	Check understanding
	Discuss in pairs

	
	
	· Determine the changing nature of life roles. 
· Explain how role changes affect relationships.
	Group Activity
	10 min
	Lesson 1 – PowerPoint (Slide 9)
Lesson 1 – Group Activity
Lesson 1 – Group Activity MEMO
	
	Complete the activity in groups

	
	
	Explain how society, culture and media can influence life roles. 
	Teaching
	5 min
	Lesson 1 – PowerPoint (Slide 10)
	
	

	
	
	
	Reflection
	2 min
	Lesson 1 – PowerPoint (Slide 11)
Lesson 1 – Worksheet (Activity 2)
Lesson 1 – Worksheet MEMO
	
	Complete Activity 2 individually




	Lesson Number
	Content
	Learning Outcome
	Teaching Plan
	Time Allocation
	Resources 
	Assessment 
	Learner
Activities

	2
	Adolescence to adulthood:
· Explain changes associated with development: Adolescence to adulthood
· Physical changes: hormonal, rapid physical growth, secondary sex/gender characteristics
· Primary changes in the body: growth and maturing of genital organs (menstruation, ovulation), seed formation, wet dreams, skin problems, increase in body odour, etc.
	
	Introduction 
	5 min
	Lesson 2 – PowerPoint (Slides 1–3) 
	
	Recall information from the previous lesson

	
	
	· Explain hormonal changes during puberty.
· Identify common secondary sex characteristics that may occur during adolescence.
	Teaching & Peer Activity 
	10 min
	
Lesson 2 – PowerPoint (Slides 4–6)
Lesson 2 – Worksheet (Activity 1) 
Lesson 2 – Worksheet MEMO

	Formative:
Activity 1
	Complete Activity 1 in pairs

	
	
	Distinguish between primary changes, secondary sex characteristics and other common physical changes during adolescence.
	Watch Video & Group Activity 
	5 + 10 min
	Lesson 2 – PowerPoint (Slides 7–10)
Lesson 2 – Worksheet (Activity 2) 
Lesson 2 – Poster
Watch: Decoding Puberty  bit.ly/43vM07w (4 min 35 sec)
	Formative: Activity 2
	Complete Activity 2 in groups

	
	
	Describe how physical changes during puberty can affect self-esteem, body image and interactions with others.
	Peer Activity into Homework 
	7 min
	Lesson 2 – PowerPoint (Slide 11)
Lesson 2 – Worksheet (Activity 3) 
Lesson 2 – Worksheet MEMO
	Informal: Activity 3
	Discuss Activity 3 in pairs and complete individually

	
	
	
	Reflection
	3 min
	Lesson 2 – PowerPoint (Slide 12)
Lesson 2 – Worksheet (Activity 4) 
	
	Complete Activity 4 individually




	Lesson Number
	Content
	Learning Outcome
	Teaching Plan
	Time Allocation
	Resources 
	Assessment 
	Learner
Activities

	3
	Adolescence to adulthood:
· Emotional changes: Maturing personality
· Depth of emotions becomes more intense, mood swings, feelings of insecurity, “invincible” stage of thinking and acting, challenge authority, changing needs in belief, values and sexual interest
· Social changes in relationships with family, social groups, need for acceptance by peer group
	
	Introduction & Peer Pop Corn Challenge 
	4 min
	Lesson 3 – PowerPoint (Slides 1–2)
	
	Revisit the gallery wall & recall information from the previous lesson

	
	
	Reflect on how adolescence can influence personality development, emotional responses and self-understanding.
	Individual Reflection 
	5 min
	Lesson 3 – PowerPoint (Slides 3–4)
Lesson 3 – Worksheet (Activity 1)
	
	Complete Activity 1 individually

	
	
	· Identify emotional changes that may take place during adolescence.
· Explain social changes that may take place during adolescence.
	Watch Video & Activity 
	6 + 9 min
	Lesson 3 – PowerPoint (Slide 5)
Lesson 3 – Worksheet (Activity 2)
Lesson 3 – Worksheet MEMO
Watch: Emotional Shifts in Teenagers bit.ly/4e5CaPO 
(6 min 21 sec)
	Informal: Activity 2 (Part 2)
	Watch the video and complete Activity 2 individually

	
	
	Understand how changing relationships with family, social groups and peer groups can influence teenagers.
	Group Activity 
	7 + 5 min
	Lesson 3 – PowerPoint (Slide 6)
Lesson 3 – Worksheet (Activity 3)
Lesson 3 – Worksheet MEMO
Lesson 3 – Scenarios
	Informal: Activity 3
	Complete Activity 3 in groups

	
	
	
	Reflection
	4 min
	Lesson 3 – PowerPoint (Slide 7)
Lesson 3 – Worksheet (Activity 4)
	
	Complete Activity 4 individually





	Note to teacher: Remind learners to complete Activity 3 before the next lesson. 

	Lesson Number
	Content
	Learning Outcome
	Teaching Plan
	Time Allocation
	Resources 
	Assessment 
	Learner
Activities

	4
	Adolescence to adulthood:
· Identify and discuss behaviour that could lead to sexual intercourse, teenage pregnancy, sexual abuse, and rape
· Formulate values and strategies to assist in making responsible decisions regarding sexuality and lifestyle, e.g.:
· Respect for self and others 
· Abstinence
· Self-control
· Right to privacy
· Right to protect oneself
· Right to say “no”
· Taking responsibility for own actions

	
	Introduction 
	5 min
	Lesson 4 – PowerPoint (Slides 1–3) 
	
	Peer discussion in response to Activity 4 (Lesson 3 – Worksheet) 

	
	
	Identify myths and facts about sexual intercourse, teenage pregnancy, sexual abuse and rape, and discuss how misinformation can affect decision-making.
	Card Game: Sex: Fact or Fiction 
	8 + 5 min
	Lesson 4 – PowerPoint (Slides 4–5)
Lesson 4 – Worksheet (Activity 1) 
Lesson 4 – Worksheet MEMO
Lesson 4 – Game Cards
	Formative
	Complete the game in groups and discuss Activity 1 in pairs

	
	
	Explain how values such as respect, abstinence, self-control and privacy can guide responsible decisions about sexuality and lifestyle.
	Teaching
	5 min
	Lesson 4– PowerPoint (Slides 6–7)
	
	

	
	
	Apply strategies such as saying "no", protecting yourself and taking responsibility when responding to pressure or unsafe situations.
	Role-play
	15 min
	Lesson 4 – PowerPoint (Slide 8)
Lesson 4 – Group Role Play
	Formative
	Complete the role play in groups

	
	
	
	Reflection & Homework Activity
	2 min
	Lesson 4 – PowerPoint (Slide 9)
Lesson 4 – Worksheet (Activity 2 & 3) 
Lesson 4 – Worksheet MEMO
	Informal: Activity 3
	Complete Activity 2 individually in class and Activity 3 individually as homework



	
	Lesson Number
	Content
	Learning Outcome
	Teaching Plan
	Time Allocation
	Resources
	Assessment
	Learner Activities

	5
	Adolescence to adulthood:
· Elaborate on the skills required with regards to sexuality and lifestyle choices:
· Self-awareness
· Critical thinking skills
· Decision-making skills
· Problem-solving skills
· Assertiveness
· Negotiation skills
· Communication skills
· Critically discuss how to apply effective strategies to assist in making responsible decisions in relation to sexuality and lifestyle choices
	
	Introduction & "Brain Dump" 
	3 min
	Lesson 5 – PowerPoint (Slides 1–2)
	
	Participate in a brain dump activity

	
	
	Recognise that values influence decision-making in situations linked to sexuality and lifestyle choices.
	“Would You Rather?” Peer Activity
	 6 min
	Lesson 5 – PowerPoint (Slides 3–9)
Lesson 5 – Worksheet (Activity 1)
Lesson 5 – Worksheet MEMO
	
	Complete Activity 1 in pairs 

	
	
	Elaborate the skills needed to make responsible decisions about sexuality and lifestyle, including self-awareness, critical thinking, decision-making, problem-solving, communication, assertiveness and negotiation.
	Teaching
	8 min
	Lesson 5 – PowerPoint (Slides 10–17)
	
	Participate in class discussion

	
	
	Apply decision-making skills to challenging scenarios.
	Let’s Play “CHOICE”
	16 min
	Lesson 5 – PowerPoint (Slide 18)
Lesson 4 – Game Cards
Lesson 5 – Skill Cards
	Check understanding
	Complete card game activity in groups

	
	
	
	Individual & Homework Activity
	5 min
	Lesson 5 – PowerPoint (Slide 19)
Lesson 5 – Worksheet (Activity 2)
Lesson 5 – Worksheet MEMO
	Informal: Activity 2
	Start Activity 2 individually and complete for homework

	
	
	
	Reflection
	2 min
	Lesson 5 – PowerPoint (Slide 20)
Lesson 5 – Worksheet (Activity 3)
	
	Complete Activity 3 individually






	Lesson Number
	Content
	Learning Outcome
	Teaching Plan
	Time Allocation
	Resources
	Assessment
	Learner Activities

	6
	Adolescence to adulthood:
· Identify and discuss benefits of positive coping strategies that would enhance long-term resilience and wellbeing
· Practice and demonstrate the problem-solving skills required in relation to sexuality and lifestyle choices as a practical class activity 
Activities can include:
· Role playing
· Scenarios
· Debates Or other
	
	Introduction & Peer Activity
	6 min
	Lesson 6 – PowerPoint (Slides 1–3)
	
	Discuss coping strategies in pairs and groups

	
	
	Distinguish between avoidance, emotion-focused coping and problem-focused coping as responses to stress.

	Teaching
	6 min
	Lesson 6 – PowerPoint (Slides 4–8)
	
	Participate in class discussion

	
	
	Select appropriate coping strategies for common stressors related to sexuality and lifestyle choices.
	Pair Activity
	10 + 2 min
	Lesson 6 – PowerPoint (Slide 9)
Lesson 6 – Worksheet (Activity 1)
Lesson 6 – Worksheet MEMO
	Check understanding
	Complete Activity 1 in pairs and present a summary to the other pair in the group

	
	
	Apply problem-solving to work through a challenging scenario.
	Teaching & Group Activity
	11 min
	Lesson 6 – PowerPoint (Slide 10)
Lesson 6 – Scenarios
	
	Complete the problem-solving matrix in groups

	
	
	
	Individual Homework Activity
	2 min
	Lesson 6 – PowerPoint (Slide 11)
Lesson 6 – Worksheet (Activity 2)
Lesson 6 – Worksheet MEMO
	Informal: Activity 2
	Start Activity 2 individually and complete for homework

	
	
	
	Reflection
	3 min
	Lesson 6 – PowerPoint (Slide 12)
Lesson 6 – Worksheet (Activity 3)
	
	Complete Activity 3 individually






	Lesson Number
	Content
	Learning Outcome
	Teaching Plan
	Time Allocation
	Resources
	Assessment
	Learner Activities

	7
	Adolescence to adulthood: 
· Respect for diversity, e.g. 
· Sex
· Gender
· Sexual orientation
· Lesbian
· Gay
· Bisexual
· Transgender
· Queer and
· Intersex
· (LGBTQI+)
· Where to find help regarding sexuality and lifestyle choices:
· Role of nutrition in health and physical activities
	Explain why all people deserve respect, regardless of sexual orientation or gender identity.
	Reflection & Introduction
	4 min
	Lesson 7 – PowerPoint (Slides 1–3)
	
	Complete Gallery Wall reflection with a peer

	
	
	Define key terms related to sex, gender, sexual orientation and LGBTQIA+ identity.
	Pair Activity & Teaching
	4 + 4 + 5 = 13 min
	Lesson 7 – PowerPoint (Slides 4–7)
Lesson 7 – Worksheet (Activity 1 & 2)
Lesson 7 – Worksheet MEMO
	Check understanding
	Complete Activities 1 & 2 in pairs

	
	
	Use respectful and inclusive language in situations involving identity and diversity.
	Group Role-Play
	10 + 2 min
	Lesson 7 – PowerPoint (Slide 8)
Lesson 7 – Group Activity
	
	Complete group role-play activity

	
	
	Identify trusted sources of support and explain how nutrition and exercise support well-being.
	Teaching
	6 min
	Lesson 7 – PowerPoint (Slides 9–10)
	
	Participate in class discussion

	
	
	
	Reflection 
	5 min
	Lesson 7 – PowerPoint (Slide 11)
Lesson 7 – Worksheet (Activity 3)
Content Summary
	
	Complete Activity 3 individually
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INTRODUCTORY NOTES

The Lesson 1 – PowerPoint to Lesson 7 – PowerPoint documents together cover the SEVEN lessons in this module. Each PowerPoint includes detailed teaching notes for each slide to guide you, the teacher, through the activities. Use the Lesson Preparation section below to assist with planning and time management.
The following teaching notes provide a summary of the seven lessons:
· These lessons have been designed to create many opportunities for learner engagement. Learners can complete the worksheets while working through the respective PowerPoints.
· Each Lesson Worksheet (e.g. Lesson 1 – Worksheet) serves as an informal assessment and creates opportunities for active learning, which can improve the learning experience.
· Before teaching this module, take time to go through the Lesson Preparation, PowerPoint Presentations, Worksheets, Worksheet Memos, YouTube videos and Content Summary so that you are thoroughly prepared for each lesson.
As the EDUCATOR, please ensure the following: 
· Learners must understand that the classroom is a safe and respectful learning environment. Everyone must show respect for all kinds of differences. This is especially important in these lessons, as learners will engage with concepts that may be new to them and topics that may not be discussed openly at home.
· You could encourage learners to keep a journal where they can write down questions that they may feel uncomfortable asking in class. These questions can be addressed with them at a later stage, where appropriate.
· Sensitively manage diversity to accommodate:
· Possible barriers to learning and teaching
· Different age groups and life experiences.
· Language differences. It may not be possible to accommodate every learner’s language level fully, as learners’ language competencies can differ widely. However, you should aim to facilitate the lessons in a way that supports meaningful learning.

These lessons present key concepts that learners need to understand well. Strong conceptual understanding will:
· prepare learners for continuous learning throughout their lives.
· help learners organise knowledge in a logical way by connecting new concepts to what they already know.
· support better retention, as information that is understood is easier to remember, recall and apply.
· promote success at school and support lifelong learning.


TEACHING NOTES
LESSON 1:
PREPARATION (PRIOR TO LESSON): 
· These lessons will use a gallery wall where selected learner activities from each week will be displayed. Designate a space on the classroom wall for the final templates. This “Gallery Space” will be added to throughout the lessons. At the end of the seven-week course, learners will have the opportunity to reflect on what they have learned during the seven lessons.
· Remind learners to have their notebooks available to make notes where relevant.	
· Divide the class into groups of FOUR for the group activity BEFORE you start the lesson. Learners will also need to work in pairs, which should be chosen at the start of the lesson.
· Print copies of the Lesson 1 – Group Activity (each group should receive ONE scenario).
· Print copies of the Lesson 1 – Worksheet and hand them out at the beginning of the lesson. 	
· Teachers can share the Lesson 1 – PowerPoint and the Lesson 1 – Worksheet with learners to work through on their own if learners are online.
· Read through the Lesson 1 – Worksheet MEMO for answers to Activity 1.
· Read through the Lesson 1 – Group Activity MEMO for answers to the group activity.
· Do not hand out Content Summary until the end of Lesson 7.


1.	Introduction (2 min)	          (Slides 1–2)
[bookmark: _heading=h.1fob9te]Note to teacher: Make sure the class is divided into groups of four. Each group should also be divided into pairs. 

· Slide 1: Welcome back to a new term. For the next seven weeks, we will return to Development of the Self in Society.
· Sometimes we forget how much we have changed in the past year. We may think that not much has changed until we try to put on a favourite jersey from last year and it no longer fits. Just as physical changes are part of growing older, other changes also take place, such as having new needs and responsibilities that you did not have as a young child. 
· Throughout our lives, we take on different roles. 

· Slide 2: Today, we are going to look at these possible roles and responsibilities in more depth.
· By the end of this lesson, you should be able to:
· Identify and analyse life roles and responsibilities as learner, family member, friend, partner, etc. 
· Determine the changing nature of life roles. 
· Explain how role changes affect relationships.
· Explain how society, culture and media can influence life roles. 
· Let’s get started.



2.	Peer Discussion (5 min)			(Slide 3)
· Slide 3: When we try to understand the roles we play in society, we first need to ask: “Who am I?” and “What do I do?”
· On Slide 3, you will see the Instagram profiles of three different teenagers.
· With your peer, briefly discuss the following questions:
· Who is the person in the profile?
· What does the person in the profile do?
· What important information might be missing from this profile?
· Well done, class. Would anyone like to share what important information might be missing from these profiles? (Allow learners to respond.)
· Social media only gives us a superficial "snapshot" of a person’s life, and even that snapshot can sometimes be fake. Social media does not show all our life roles. We usually see only one part of a person’s life, even though that person may have many different life roles.
· So, what is a life role? (Allow learners to respond.)
 
3.	Teaching & Activity (5 min + 5 min)							           (Slides 4–6)
· Slide 4: Every person has different roles in life. A life role is the position or part a person plays in society, at home, at school or in relationships. 
· These may include being a young child, student (learner), parent, friend, employee and many others. 
· As people grow older, their roles and responsibilities change. For example, as a young child, you depended on your parents or guardians for most things, and it was your responsibility to listen to them and follow their guidance. As you grow older, you may become more independent and take on new responsibilities, such as helping at home and managing your schoolwork.
· We can also fulfil more than one life role at any given moment, for example, a learner may also be a son or daughter, a sibling, a friend, a sports team member, a leader in class, or an employee with a part-time job. Each role comes with certain responsibilities and expectations.

· Slide 5: Note to teacher: This slide uses animations to help learners follow the discussion on life roles and to prompt class responses. Follow the prompts below.
· On Slide 5, we see a teenage boy in the role of a learner (school student). However, he probably has other roles too, such as son, friend or boyfriend. Each of these roles would have different responsibilities.
· As a school student, he has the responsibility to:
· [Click] attend school regularly and on time, 
· [Click] complete homework and assignments, 
· [Click] respect teachers and classmates, 
· [Click] follow school rules, and 
· [Click] work hard to prepare for the future.

· Slide 6: Now, if we were referring to this same young man’s role as a family member, what might some of his responsibilities be?
· Turn to your peer and mention THREE responsibilities each. (Allow 1 minute.)
· You may have mentioned some of the following: respecting parents, guardians or elders; helping with chores; supporting younger siblings; communicating honestly; and showing love and care.
· As you can see, a learner can also be a son and a friend. In each of these roles, he will have different responsibilities.
· Take a moment to complete Activity 1 (Lesson 1 – Worksheet), which focuses on your role as a friend.
4.	Teaching & Peer Discussion (6 min)							           (Slides 7–8)
· Slide 7: Note to teacher: This slide uses animations to help learners follow the discussion on life roles and to prompt class responses. Follow the prompts below.
· As we mentioned earlier, a person’s roles change as they grow older. You may eventually be in a romantic relationship and take on the role of a partner. In this role, responsibilities would include:
· [Click] showing respect and kindness towards one another, communicating openly, respecting consent and personal boundaries, being loyal and honest, and avoiding controlling or abusive behaviour.

· When you start applying for jobs, you may take on the role of an employee. This means that you will have responsibilities towards:
· [Click] the people you work with and the company. 
· If you understand these responsibilities, it can help you to be a better employee, evaluate your performance and work on areas where you need to improve. If you do not fulfil these responsibilities, you could lose your job. These responsibilities include being punctual and reliable, following instructions, working hard, respecting employers and co-workers, and completing tasks responsibly.

· Hopefully, as you gain experience and develop your skills, you may one day become an employer. In this role, you would provide work for others. You would have the responsibility to:
· [Click] treat your workers fairly, provide safe working conditions, pay employees properly and respect workers’ rights.

· Slide 8: In every group of people, there are usually leaders and followers. Take a moment to think about some of the school leaders at your school.
· Turn to your peer and mention THREE responsibilities you think school leaders should have.
· Then, your peer should mention THREE responsibilities that followers, or the rest of the school, should have. (Allow 3 minutes for discussion.)
· Well done. You may have mentioned some of the following:
· A leader should make fair decisions, set a good example, listen to others, encourage teamwork and take responsibility.
· A good follower should cooperate, respect leadership and contribute ideas in a positive way.


5. 	Group Activity (10 min) 					          		          		  (Slide 9)
	Note to teacher: Hand out the Lesson 1 – Group Activity to each group. Groups will read through the text messages and answer the questions on the template provided. As there are only FOUR scenarios, more than one group may have the same scenario.

Allow space for the final templates to be displayed on the classroom wall. Keep this "Gallery Space" available, as it will be added to throughout the lessons. 



· Slide 9: In your groups, you will now determine the changing nature of life roles and explain how role changes affect relationships. 
· Each group has received one scenario with a series of text messages. As a group, read through the messages. Then discuss and answer the questions in the space provided next to the text messages.
· You will have 10 minutes to complete this activity. Appoint one spokesperson to give feedback using the template at the end of the activity.
· Well done, Grade 10s. It is lovely to hear your discussions and see the ideas that have come through.
· Possible answers are available in the Lesson 1 – Group Activity MEMO. 

6. 	Teaching (5 min) 					          		          		             (Slide 10)
· Slide 10: Society and culture shape how people behave and what is expected from them.
· Society influences roles through:
· Family expectations
· School rules
· Religion
· Media
· Community values
· Traditions
· For example, in some families, older children are expected to help care for younger siblings or contribute to household responsibilities.

· Different cultures may have different expectations about:
· Gender roles
· Respect for elders
· Family responsibilities
· Leadership
· Relationships
· In some cultures, taking part in certain traditions will cause a change in life roles. For example, a Jewish boy will have a Bar Mitzvah at the age of 13, which then defines him as a man. 
· Can you think of some other examples from your own cultural experiences or traditions that impact life roles? (Allow time for learners to respond.)

6.	Reflection (2 min)										   (Slide 11)
· Slide 11: As we finish off this lesson, read through and answer the questions in Activity 2 (Lesson 1 – Worksheet).







LESSON 2: 
PREPARATION (PRIOR TO LESSON):
· Remind learners to have their notebooks available to make notes where relevant.	
· Divide learners into groups of FOUR to SIX for the group activity BEFORE you start the lesson.  Groups should also be divided into pairs. 
· Print copies of the Lesson 2 – Worksheet and hand them out at the beginning of the lesson. 
· Print copies of the Lesson 2 – Poster (one per group).	
· Teachers can share the Lesson 2 – PowerPoint and the Lesson 2 – Worksheet with learners to 
work through on their own if learners are online.
· Read through Lesson 2 – Worksheet MEMO for answers to Activity 1 & 3. 
· Watch the following video clip to familiarise yourself with the content:
· Decoding Puberty
bit.ly/43vM07w (4 min 35 sec)

1.	Introduction (5 min)	       (Slides 1–3)
Note to teacher: Make sure the class is divided into six groups. Each group should have about 4–6 learners.

· Slide 1: Welcome back, Grade 10s. In the previous lesson, we focused on changing life roles and responsibilities as adolescents move towards adulthood.
· Today, we will focus on the physical developmental changes that happen during adolescence.

· Slide 2: Before we move on, let’s see how much you can remember. Turn to your peer. One of you will be the "learner" and the other will be the "tutor". The tutor will have two minutes to share as much as possible from the previous lesson. The learner must think of three questions they would like to understand better from the last lesson. Focus on the following:
· Different life roles
· Responsibilities linked to life roles
· How life roles affect relationships
· Changing life roles
· Influence of culture and society on life roles
· Well done, Grade 10s. It is good to hear that most of you remember the foundation of last week’s lesson.

· Slide 3: By the end of the lesson, you should be able to:
· Explain hormonal changes during puberty.
· Identify common secondary sex characteristics that may occur during adolescence.
· Distinguish between primary changes, secondary sex characteristics and other common physical changes during adolescence.
· Describe how physical changes during puberty can affect self-esteem, body image and interactions with others.




2.	Teaching & Peer Activity (10 min) 							            (Slides 4–6)
· Slide 4: Why do you think your body starts changing? (Allow a couple of responses.)
· That's right. Your body is developing from a child’s body into a more adult body. This is called puberty.
· I am sure the learners who take Life Sciences can tell us more about the physical changes and processes.
· During puberty, hormones act as chemical messengers in the body. These hormones tell different parts of the body to grow, mature and change.
· In males, testosterone plays an important role in changes such as sperm production, growth of the testicles, a deeper voice and increased body hair.
· In females, oestrogen plays an important role in changes such as breast development, widening of the hips and the start of the menstrual cycle.
· These hormonal changes lead to two main types of physical changes: secondary sex characteristics and primary changes in the body.

· Slide 5: Many teenagers experience rapid physical growth. They may grow taller, gain weight, develop more body hair and notice changes in body shape. 
· These visible changes are called secondary sex characteristics because they show that the body is maturing, but they are not directly involved in reproduction.
· I am sure that you already know quite a bit about the physical changes that take place in both males and females during adolescence. Let’s see how well you know your "adolescence general knowledge".
· Together with your peer, complete Activity 1 (Lesson 2 – Worksheet). (Allow five minutes to complete.)
· Note to teacher: Answers are available in the Lesson 2 – Worksheet MEMO, but you may also use Slide 6 to mark the answers. 

· Slide 6: Let’s see if you were able to group the changes into the correct list. (Work through answers on the slide.)


3.	Watch Video & Group Activity (5 min + 10 min)					          (Slides 7–10)
· Slide 7: Earlier, we said that hormones cause the body to grow, mature and change. Some of these changes happen in the reproductive system. These are called primary changes. Primary changes include the growth and maturation of the genital organs.
· In females, this includes ovulation and menstruation. 
· In males, this includes sperm production, growth of the testicles and wet dreams.

· Slide 8: Some changes do not fit neatly into male-only or female-only categories. Many teenagers may experience skin problems, acne, sweating and increased body odour. These are common changes linked to hormones and active sweat/oil glands.
· This is normal and does not mean that anything is wrong with you. Simple daily habits can help, such as washing regularly, using deodorant if available or needed, wearing clean clothes and asking a trusted adult for advice if skin problems become difficult to manage.

· Slide 9: Let's watch a video that summarises what we've covered so far. 
	Watch video:
Decoding Puberty
bit.ly/43vM07w (4 min 35 sec)



· Slide 10: This may feel like a lot of information in one clip, but it is important to understand the primary and secondary changes that take place in both the male and female body during puberty.
· One way to remember these changes is to brainstorm the main points. Using the notes from the video in Activity 2 (Lesson 2 – Worksheet), work with your group to create a poster about the physical changes that occur in males and females during adolescence. Your poster should show the difference between primary changes, secondary sex characteristics and other common changes.
· Complete this on the Lesson 2 – Poster template. 
· When your group is finished, write your names on the back and hand it to your teacher. Your teacher will choose some of the best posters to display on the classroom gallery wall.

4.	Peer Activity into Homework (7 min)							   (Slide 11)
· Slide 11: These physical changes not only affect how a teenager’s body looks and feels, but can also affect how they feel about themselves and how they interact with others.
· Discuss the questions in Activity 3 (Lesson 2 – Worksheet) with your peer. Complete the activity as homework. 
· Learners can mark their answers using Lesson 2 – Worksheet MEMO. 


5.	Reflection (3 min)							   			(Slide 12)
· Slide 12: Today, we looked at the physical changes that may take place during adolescence.
· To see how well you understood this lesson, complete Activity 4 (Lesson 2 – Worksheet). 



LESSON 3: 
PREPARATION (PRIOR TO LESSON):
· Remind learners to have their notebooks available to make notes where relevant.
· Divide the class into groups of FOUR to SIX for the group activity BEFORE you start the lesson. 
· Print a copy of the Lesson 3 – Scenarios (Cut into strips – each group should receive ONE scenario). 
· Print copies of the Lesson 3 – Worksheet and hand them out at the beginning of the lesson. 
· Teachers can share the Lesson 3 – PowerPoint and Lesson 3 – Worksheet with learners to work through on their own if learners are online.
· Read through the Lesson 3 – Worksheet MEMO for answers to Activities 2 and 3.
· Watch the following video clip to familiarise yourself with the content:
· Emotional Shifts in Teenagers
bit.ly/4e5CaPO (6 min 21 sec)

1.	Introduction & Peer Pop Corn Challenge (4 min)	       (Slides 1–2)
Note to teacher: Make sure the class is divided into groups of 4–6. For the Popcorn Challenge, you can remind learners of the Lesson 2 posters displayed on the “Gallery Wall” and encourage them to walk past them as they enter the classroom. This will help them remember the content covered in the previous lesson.

· Slide 1: Welcome back, Grade 10s. In the previous lesson, we covered a lot of content on physical changes during adolescence. Looking at the posters you created, I am impressed with your summaries and notes.
· Let’s see how much you remember. We are going to do the Popcorn Challenge to refresh your memory. 
· Turn to your peer to start the challenge. One person will make a statement about something they remember from the previous lesson. The other person must then finish the sentence with as much detail as they can remember. You will take turns starting and finishing sentences until I say stop. (Allow 2 minutes in total for discussion.)
· Well done, Grade 10s. Some of you have a great memory. 
· As we mentioned last week, puberty brings about many changes in your body. Some of these changes are easy to see on the outside. However, there are also emotional and social changes that take place. These changes can make us feel different, and they are often the changes we struggle to understand. We will discuss these changes in today's lesson.

· Slide 2: By the end of the lesson, you should be able to:
· Reflect on how adolescence can influence personality development, emotional responses and self-understanding.
· Identify emotional changes that may take place during adolescence.
· Explain social changes that may take place during adolescence.
· Understand how changing relationships with family, social groups and peer groups can influence teenagers.




2.	Individual Reflection (5 min)	       (Slides 3–4) 
· Slide 3: During adolescence, your personality starts to mature. You may begin to understand yourself better, develop stronger opinions, question what you believe, and make choices that show the kind of person you are becoming.
· This stage is about moving from being dependent (needing others) to independent (doing it yourself) and eventually interdependent (working healthily with others).

· Slide 4: As you are trying to understand yourself better, you may also experience strong emotions, confusion or sudden changes in how you feel.
· Have you ever felt happy one moment, and then 10 minutes later you feel sad, without knowing why?
· Look at the other statements on the image on Slide 3. Have you ever had some of these thoughts?
· Complete Activity 1 (Lesson 3 – Worksheet), where you will rate which of these thoughts you struggle with the most. You do not have to share your answers with anyone. (Allow 4 minutes.)
· If I asked the class for feedback, we would probably find that everyone has struggled with some of these thoughts at some point. You are not alone.
· Hormonal changes, which we spoke about last week, can also affect your emotional responses. They can even change how you respond to the people around you.


3.	Watch Video & Activity (6 min + 9 min) 	        (Slide 5)
Note to teacher: This video covers both emotional and social changes. Learners will need to complete Activity 2 after watching the section on emotional changes. Pause the video at 3 min 36 sec so that they can finish the activity. 

· Slide 5: Let’s watch a video on emotional shifts in teenagers, including intense emotions, mood swings, feelings of insecurity, feeling "invincible, challenging authority and changing beliefs and values. 
· Note to teacher: The Content Summary contains notes on this information, which learners may use for studying purposes at a later stage. 
· While watching the video, listen for the emotional changes that teenagers may experience during adolescence. Pay attention to the images and examples used to explain each idea.

	Watch video:
Emotional Shifts in Teenagers
bit.ly/4e5CaPO (6 min 21 sec) (Pause the video at 3 min 36 sec)



· Pause the video at 3 min 36 sec.
· Allow 2 minutes for learners to complete Part 1 of Activity 2 (Lesson 3 – Worksheet).

· As mentioned earlier, all these changes that are happening in your body can also begin to affect your relationships with the people around you.
· Have you ever noticed that since starting high school, you may prefer spending time with your friends rather than your parents? Or that you can tell your friends almost anything, but find it more difficult to speak openly with your parents?
· This is completely normal.
· Let’s watch the second part of this clip. (Watch the last 3 minutes.)
· Learners to complete Part 2 of Activity 2 (Lesson 3 – Worksheet).

4.	Group Activity (7 min + 5 min) 								   (Slide 6)
· Slide 6: Relationships with parents or guardians may begin to change. Teenagers may want more independence, while parents or guardians may still want to guide and protect them. This can sometimes lead to more arguments or disagreements. Parents may feel disrespected, while teenagers may feel that they are not being heard.
· Social groups become more important during adolescence. Teenagers may spend more time with friends and may be influenced by their interests, opinions and behaviour. These groups can shape how teenagers think, dress, speak and make decisions.
· The need to be accepted by a peer group can sometimes lead to peer pressure. A teenager may feel pushed to do something they do not really want to do in order to fit in. However, peers can also have a positive influence. Good friends can make you feel heard and supported, encourage you to study harder, help you make responsible choices, or stop you from doing something unsafe or harmful.

· Hand out one scenario from the Lesson 3 – Scenarios document to each group. Learners to complete the questions in Activity 3 (Lesson 3 – Worksheet).
· Each group should appoint one spokesperson to summarise their feedback in 30 seconds.
· Answers are available in the Lesson 3 – Worksheet MEMO. 


5.	Reflection (4 min)									     	(Slide 7)
Note to teacher: Learners will need to refer back to their responses in this reflection activity at the start of the next lesson.

· Slide 7: As we finish this lesson, complete the statements in Activity 4 (Lesson 3 – Worksheet). 





LESSON 4: 
PREPARATION (PRIOR TO LESSON):
· Remind learners to have their notebooks available to make notes where relevant.
· Divide the learners into FIVE groups of FOUR to SIX learners for the role play activity BEFORE you start the lesson.
· Print a copy of the Lesson 4 – Group Role Play (each group receives one role play scenario).
· Print copies of the Lesson 4 – Worksheet and hand them out at the beginning of the lesson. 
· Read through the card game instructions below to familiarise yourself before the lesson. 
· Print out FIVE sets of Lesson 4 – Game Cards (one set per group). These cards will need to be cut out and glued back-to-back for this game.
· Teachers can share the Lesson 4 – PowerPoint and the Lesson 4 – Worksheet with learners to work through on their own if learners are online.	
· Read through the Lesson 4 – Worksheet MEMO for answers to Activities 1 and 3. 

1.	Introduction (5 min)	       (Slides 1–3)
Note to teacher: Make sure the class is divided into five groups for the group activity later in the lesson. Each group should have about four to six learners.
· Slide 1: Welcome back, Grade 10s. Over the last few lessons, we have been learning about the changes that take place during adolescence. We have seen that hormonal changes can affect teenagers physically, emotionally and socially.
· In the previous lesson, we discussed maturing personalities and social changes in different relationships. We ended the lesson by completing the following three statements in the reflection activity (Activity 4, Lesson 3 – Worksheet).
· Turn to your peer and swap your answers of this activity. Take a moment to respond to each statement. See if you can answer the question your peer wrote under: "One question I still have about the work is …" (Allow 3 minutes for discussion.)

· Well done, class. It is lovely to hear the discussion and to see how much you have been listening over the last few lessons.
· As you navigate the bridge between being a teenager and becoming an adult, you are dealing with more than just physical changes. You are also learning to manage mood swings, social pressure, digital footprints and the power to make decisions that can shape your future.
· In today’s lesson, we are going to look more closely at behaviour that could lead to sexual intercourse, teenage pregnancy, sexual abuse and rape. 
· It is important to remember that rape and sexual abuse are always the fault of the perpetrator, never the victim. In this lesson, when we discuss risky situations, we are not blaming victims. We are learning how to recognise situations where a person may need extra support or protection. 

· Slide 2: By the end of this lesson, you should be able to:
· Identify myths and facts about sexual intercourse, teenage pregnancy, sexual abuse and rape, and discuss how misinformation can affect decision-making.
· Explain how values such as respect, abstinence, self-control and privacy can guide responsible decisions about sexuality and lifestyle.
· Apply strategies such as saying "no", protecting yourself and taking responsibility when responding to pressure or unsafe situations.

· Slide 3: The topic we are discussing today is serious, and some of you may immediately think, "That will never happen to me."
· But do you remember what we discussed in the last lesson about peer pressure and impulsive behaviour? Peer pressure can sometimes happen when you feel pushed into a corner or pressured to make a decision quickly.
· Many teenagers who have been interviewed about teenage pregnancy said that they did not plan to get pregnant. Some said, "It just happened," while others said, "I don't know what I was thinking."
· It is not always that they did not know that unprotected sex could lead to an unwanted pregnancy. Sometimes they ended up in a situation where feelings became more important than reason.
· In this lesson, we will work together to formulate values and strategies that can help you make responsible decisions.

2.	Card Game: Sex: Fact or Fiction (8 min + 5 min)	       (Slides 4–5)
	Note to teacher: 
Information on the cards sourced from: https://allprodad.com/10-myths-about-sex-and-relationships/ 

Card game instructions
Each group receives a pack of 14 pre-prepared "Fact or Fiction" cards (Lesson 4 – Game Cards). 

Set-up instructions
1. Place all cards on the table with the FACT side facing down.
2. Select one group leader to:
· Spread the cards out on the table
· Ensure all cards are visible and accessible

How to play
1. One learner chooses ONE card but must not look at the back of the card. They read the statement aloud.
2. The group must then vote on whether the statement is FACT or FICTION. 
3. The learner will then turn over the card and read the fact aloud to the rest of the group. The group briefly reacts or comments if needed.
4. The next learner will then present their card.
5. Repeat Steps 1–4 until all group members have presented a card.

Reflection
Once all group members have presented their cards, the group must vote on TWO facts that surprised or challenged them. They must briefly discuss why these facts were challenging.



Rules 
· Respect all opinions
· Listen without interrupting
· No judgment or teasing
· Keep discussion appropriate and constructive


Optional teacher tip
Walk around and listen to discussions. Prompt deeper thinking with questions like:
· "Why do people believe this myth?"
· "How could this misunderstanding be harmful?"
· "What is the impact in real-life situations?"

These cards will be used again in Lesson 5 to help learners resolve difficult issues. Teachers can also reuse these cards in future lessons to help learners prepare for tests by answering questions based on the true or false statements on the cards. Alternatively, learners can use the cards to create a poster that addresses this issue in their school, which can then be displayed as part of a classroom gallery.



· Slide 4: It is important for us to understand what we believe to be true about sexual intercourse, teenage pregnancy, sexual abuse and rape. 
· Misinformation can influence our decisions and may expose us to risky situations or harmful outcomes.
· This game will help you think more carefully about what you believe and whether those beliefs are fact or fiction.
· Listen carefully to the instructions.
· Teacher to read the instructions on Slide 4. Detailed instructions are available in the Lesson Preparation document.
· (Allow 8 minutes for this activity.)

· Slide 5: I can imagine that some of those cards may have been challenging or surprising to some of you.
· Risky behaviours can increase the chance of sexual intercourse and unwanted pregnancy. One example is using drugs or drinking alcohol irresponsibly.
· Turn to your peer and briefly discuss the questions in Activity 1 (Lesson 4 – Worksheet).
· Answers are available in the Lesson 4 – Worksheet MEMO. 
· Remember, any situation becomes riskier when a person is under the influence, because the brain does not function clearly. This can lead to poor judgment and fewer inhibitions. Sadly, once the drugs or alcohol wear off, a person may remember what happened, or may not remember clearly, and may feel guilty or confused about their choices.
· Substance abuse can also make a person more vulnerable to sexual abuse or rape because it may affect their ability to think clearly, give consent, recognise danger or leave an unsafe situation. However, being under the influence never makes someone responsible for being abused. The person who harms or pressures another person is always responsible for their actions.
· This is why it is important to have clear values and strategies that guide your behaviour and protect you from risky situations.
3.	Teaching (5 min)	(Slides 6–7)
· Slide 6: Imagine the railings or guardrails on the side of a road. They help protect you while driving and warn you when you are moving into danger. When you notice the warning, you know you need to get back on the road.
· In the same way, values can act like guardrails in your life. They can help protect you from risky behaviour and guide you back to responsible choices. Let’s look at some of these values in detail.
· Respect for self and others: If you value yourself, you will not accept people treating you as an object. Respecting others also means that you never pressure someone into doing something they are not comfortable with.
· Abstinence: Abstinence means choosing not to engage in sex at all. It is a 100% effective way to prevent pregnancy and STIs while you focus on your personal goals.
· Self-control: Self-control is like the “pause button” for your brain. It is the ability to stop and think about the possible consequences before acting on a feeling.
· The right to privacy: You have the right to keep your body and your digital life private. You do not owe anyone access to your phone, your body or your personal information.

· Slide 7: In the same way that values are like guardrails, strategies are the tools we use to keep our lives on the road.
· The right to say "no": Saying "no" is not just a suggestion. It is your legal and personal right. Use a firm voice and clear body language. You do not need to make an excuse. "No" is a complete sentence.
· Taking responsibility: Taking responsibility means owning your actions. If you make a mistake, you take steps to fix it instead of blaming others.
· Protecting yourself: Protecting yourself includes being aware of your surroundings, avoiding unsafe situations where possible, and knowing your legal rights regarding consent. It also means recognising warning signs, such as someone ignoring your boundaries, pressuring you, isolating you from friends or refusing to accept "no". If this happens, move away from the situation and speak to a trusted adult or report it.

4.	Role-play (15 min)										     (Slide 8)
	Note to teacher: Role playing can be a highly effective teaching method. However, teachers need to stay engaged, discourage mocking and watch for learners who may be triggered by the scenarios.

Hand out one scenario with role-play instructions to each group (Lesson 4 – Group Role Play). 

Each group will have 10 minutes to discuss and plan their role-play by working through Parts 1–3. Encourage learners to work quickly and keep a close eye on the time so that there are 5 minutes for presentations.

After each role-play, briefly ask the class:
· Was the “No” clear and respectful?
· Which value was strongest in that response?



· Slide 8: It is time to see who the actors and actresses are in the class. Each group has received a role-play instruction sheet. As a group, work through Parts 1–3 together.
· You will need to work quickly and plan well, as you only have 10 minutes before the groups present to the class.
· Once your group has presented, hand in your planning worksheet. It will be added to the Gallery Wall.


5.	Reflection & Homework Activity (2 min)						                  (Slide 9)
· Well done, Grade 10s. I am so impressed. We have some serious talent in this class.
· We only have a few minutes left of the lesson. Complete the question in Activity 2 (Lesson 4 –Worksheet).
· Assign Activity 3 (Lesson 4 – Worksheet) as a homework activity. This activity challenges learners to answer exam-type questions.
· Share the Lesson 4 – Worksheet MEMO with learners to mark their own answers or make time in this lesson or the next to mark it together. 



LESSON 5:
PREPARATION (PRIOR TO LESSON):
· Remind learners to have their notebooks available to make notes where relevant.	
· Divide the class into SIX groups of FOUR to SIX learners BEFORE you start the lesson.
· Print copies of the Lesson 5 – Worksheet and hand them out at the beginning of the lesson.  
· Ensure there are small pieces of scrap paper for the intro activity.
· Read through the Card Game Instructions below to familiarise yourself before the lesson. 
· Print out one set of the Lesson 5 – Skill Cards for each group and cut them out before the lesson. These cards only have an image on one side. 
· You will need to have the Lesson 4 – Game Cards from Lesson 4 available for this lesson. 
· Teachers can share the Lesson 5 – PowerPoint and the Lesson 5 – Worksheet MEMO with learners to work through on their own if learners are online.
· Read through the Lesson 5 – Worksheet MEMO for answers to Activity 2.

1.	Introduction & "Brain Dump" (3 min)	(Slides 1–2)
	Note to teacher: Make sure the class is divided into six groups. Each group should have about 4–6 learners.

You will use the cards from the Lesson 4 – Game Cards again in this lesson. Pack one set of the Lesson 4 – Game Cards for each group and add one pack of the Lesson 5 – Skill Cards to each group. 

For the introduction activity, each pair of learners will need one A4 sheet of paper. This can be scrap or recycled paper.



· Slide 1: Good morning, Grade 10s. We are now in Lesson 5 of our series from Adolescence to Adulthood. We have covered a lot of content over the last few weeks.
· We are going to do a quick “brain dump” to see how much you remember. With your peer, write down as many words or ideas as you can remember when I say each phrase. Let’s see which pair can fill their page the most.
· Are you ready?
· Teacher reads the following phrases and allows about 30 seconds for each one (allow 2 minutes in total):
· Life roles
· Adolescence: physical changes
· Adolescence: emotional changes
· Adolescence: social changes
· Values and strategies to prevent risky sexual behaviour
· Right, lift your page and look around the room at how much each pair has written. Well done. It is impressive to see how much you have learned so far.
· Can one pair volunteer to share their responses? If your pair has the same response, give yourself a mark. Let’s see who has similar answers. (Ask pairs for feedback. This will give you, as the teacher, insight into how well learners understand the content.)

· In the last lesson, each group presented a role-play about different potentially dangerous situations that required careful decision-making. You had to think about how to prevent yourself from ending up in a situation you wanted to avoid.
· We learned that having strong values can help you set boundaries and avoid behaviour that could lead to sexual intercourse, teenage pregnancy, sexual abuse or rape.
· Sometimes it can be difficult to make decisions in these situations. It may feel as if you are being pulled in two directions. As an adult, I can tell you that life has taught me skills to use in difficult situations.

· At this stage, you may feel that you do not have all the skills you need yet, because we are not born with all these skills.
· Today, we will start developing these skills.

· Slide 2: By the end of this lesson, you should be able to:
· Recognise that values influence decision-making in situations linked to sexuality and lifestyle choices.
· Elaborate the skills needed to make responsible decisions about sexuality and lifestyle, including self-awareness, critical thinking, decision-making, problem-solving, communication, assertiveness and negotiation.
· Apply decision-making skills to challenging scenarios.
· Are you ready? Let’s get started.

2.	"Would You Rather?" Peer Activity (6 min)	(Slides 3–9)
· Slide 3: For the next six slides, you will see six “Would you rather?” questions. For each question, you and your peer must choose either A or B.
· You will have 30 seconds to discuss your choice and give a brief reason. Do not overthink it. You will only have 1 minute per slide.
· Write your agreed response in Activity 1 (Lesson 5 – Worksheet).
· Ask the rapid “Would you rather?” questions linked to decision-making:

· Slide 4: Would you rather:
A. lose friends
or
B. break your values?

· Slide 5: Would you rather:
A. tell a friend an uncomfortable truth that might upset them
or
B. keep quiet to protect their feelings?

· Slide 6: Would you rather:
A. follow strict rules at home for your safety
or
B. have more freedom with less guidance?

· Slide 7: Would you rather:
A. date someone your friends do not approve of
or
B. end the relationship to keep your friendships?


· Slide 8: Would you rather:
A. stay with a group you have known your whole life, even if you do not fully agree with them
or
B. find another group and stay true to your values?

· Slide 9: Would you rather:
A. admit publicly that you made a mistake
or
B. hide it and hope no one finds out?


3.	Teaching (8 min)	(Slides 10–11)
· Slide 10: Did you notice that you and your peer may not always have agreed on which option to choose? This is because people may have different values and may respond differently in the same situation.
· We can also use different skills in different situations to help us make lifestyle decisions, especially when we are not sure what the best outcome should be.
· Imagine that each of these skills is a card in a game. Each card gives you special tips or guidance on what choice to make for your next move.
· Let’s see what each of these skills means.

· Slide 11: Self-awareness
· Self-awareness means knowing yourself well. You can develop self-awareness by keeping a journal or reflecting weekly on who you are and where you are going in life. You can also reflect on your views about sexuality, sexual intercourse and general lifestyle choices.
· For example, a friend invites you to a party at his house. You know you are the only girl invited, there will be many boys there, and no adults will be present. If you are self-aware, it will be easier to say “no” because you know your values and choose to be cautious.

· Slide 12: Critical thinking skills
· Critical thinking is the ability to step away from a situation and analyse and evaluate the information. Using these skills means that you make a logical decision, instead of an emotional or impulsive one. You weigh up the advantages and disadvantages and consider the impact of your decision now and in the future.

· Slide 13: Decision-making skills
· Once you have used critical thinking skills to evaluate your options, you use decision-making skills to choose the best action plan. This means you have gathered information, compared the effects of your choices and chosen the best option.
· For example, it is your dream to study engineering one day, but as a Grade 10 learner, you realise that you are struggling with Mathematics and are barely passing. Your teachers recommend that you change from Mathematics to Mathematical Literacy, but you know this will prevent you from studying engineering.
· A responsible choice may be to get a tutor or extra help to improve your marks. A poor choice may be to change subjects without carefully considering how this could affect your future goals.


· Slide 14: Problem-solving skills
· Sometimes difficult decisions require a plan. You can use problem-solving skills by following these steps:
· Describe the problem
· Suggest possible solutions
· Think about the effects of each solution
· Choose the best solution
· Act on the solution

· Slide 15: Communication skills
· Once you have made a decision, it is important to communicate your choice clearly. Some people struggle to communicate because they fear what their friends will say. Good communication helps prevent misunderstandings. It also allows you to express your honest feelings and be clear about what you will and will not do.

· Slide 16: Assertiveness
· Being assertive means standing up for your rights and needs. You communicate honestly, openly and respectfully. You explain how you feel, what decision you have made, and show understanding of the other person’s point of view, even if you do not agree with them.
· It is important to communicate your decision clearly. Saying "no" to sex must be clear and non-negotiable. This means facing the person, using eye contact and standing with your body facing them so that your words and body language both say "no".

· Slide 17: Negotiation skills
· Negotiation means discussing an issue with another person until you reach an acceptable solution. This skill works well in conflict situations. It is important not to respond only with emotion, but to remain calm, listen to one another and work together to resolve the conflict.

4.	Let’s Play “CHOICE” (16 min)									(Slide 18)
· Slide 18: I am sure your brain is buzzing from all that information. You will now have an opportunity to see which of these skills you would use in a challenging situation.
· Listen carefully to the instructions.
· Read the instructions on Slide 18.
· Allow 10 minutes for Part 1, 3 minutes for Part 2 and 3 minutes for Part 3.

	Card Game Instructions
Note to teacher: Learners should be divided into six groups of 4–6 learners. The Skills Cards will guide decision-making during the game. After the game, the skill cards could be placed on the gallery wall as a reminder of the skills. 

Set-up
· Each group receives:
· One pack of 14 "Fact or Fiction" cards (Lesson 4 – Game Cards) 
· One pack of seven Skill Cards (Lesson 5 – Skill Cards)
· Each group must choose one Group Leader. The Group Leader will act as the timekeeper, decide the order of turns and give brief feedback to the class at the end.
· Place all seven Skill Cards face up on the table where everyone can see and read them.


Part 1: The game (10 min)
· Each group member chooses ONE "Fact or Fiction" card and keeps it private. The remaining "Fact or Fiction" cards are then packed away.
· Each turn should take no longer than 2 minutes.

· During each turn:
· The learner briefly presents their "Fact or Fiction" situation.
· The group chooses ONE Skill Card that best addresses the scenario.
· The group explains why that skill is the best choice.
· The group proposes a final solution using the chosen skill.
· Continue until all group members have presented.

Part 2: Group reflection (3 min)
Once all learners have presented, the group must discuss the following questions:
· Which skill was used most often?
· Which skill was the hardest to choose, and why?

Part 3: Feedback (±30 seconds per group)
The Group Leader gives brief feedback to the class:
· What did the group learn?
· How did the Skill Cards help solve problems?

Ground rules
· Respect all opinions.
· Listen without interrupting.
· No judgment or teasing.
· Keep discussion appropriate and constructive.



5.	Individual & Homework Activity (5 min)							 (Slide 19)
· Slide 19: In the game, you used different skills to work through difficult situations. In the previous lesson, we also spoke about strategies such as saying "no", protecting yourself, taking responsibility and setting clear boundaries.
· One practical strategy for making a difficult decision is the Pause and Evaluate Strategy. Follow these two steps to ensure you don't make decisions in a rush. 
· When you feel under pressure, pause. Move away from the situation if you need to, so that you can think clearly.
· Then evaluate the situation by asking yourself: Do I really want to do this, or am I only doing it to please someone else? Does this choice fit with my values and boundaries? Could this decision affect who I want to become in the future?
· If you still cannot decide, leave the situation. You can always come back to the decision later when you have had time to think clearly.
· If it is an important decision, such as "Should I have sex?", remember that someone who truly cares about you should be willing to wait. They should respect you and honour your choices.

· We do not have much time left, so you may start Activity 2 (Lesson 5 – Worksheet) now and complete it for homework. (Allow 5 minutes.)
· Answers are available in the Lesson 5 – Worksheet MEMO. 



7.	Reflection (2 min)										(Slide 20)
· Slide 20: Sometimes it is easier to give advice to others than to think about how well we would handle a similar situation ourselves.
· In Activity 3 (Lesson 5 – Worksheet), reflect on how well you have developed the skills we discussed today.


LESSON 6:
PREPARATION (PRIOR TO LESSON):
· Remind learners to have their notebooks available to make notes where relevant.	
· Divide learners in the class into groups of FOUR learners BEFORE you start the lesson.	
· Print copies of the Lesson 6 – Worksheet and hand them out at the beginning of the lesson.  
· Print copies of the Lesson 6 – Scenarios (each group should receive one scenario). 
· Read through the Lesson 6 – Worksheet MEMO for answers to Activities 1 and 2. 
· Teachers can share the Lesson 6 – PowerPoint and the Lesson 6 – Worksheet MEMO with learners to work through on their own if learners are online.

1.	 Introduction & Peer Activity (6 min)	(Slides 1–3)
Note to teacher: Make sure the class is divided into groups of four learners. Also assign pairs within each group for pair activities. 

· Slide 1: Good morning, Grade 10s. Welcome back. In the previous lesson, we learnt about the skills we can use when making choices about sexuality and lifestyle. Can you remember the seven skills?
· (Allow learners to respond. Maximum 1 minute.)
· Well done. They are: Self-awareness, Critical thinking skills, Decision-making skills, Problem-solving skills, Assertiveness, Negotiation skills and Communication skills. 

· Slide 2: Today, we will focus on two ideas that can help make life more manageable: coping with stressful situations and solving everyday problems.
· Let’s begin by thinking about how you cope with stress.
· Work with your peer in your group of four. I will give you 20 seconds to think about this question:
“When you face a stressful or overwhelming situation, what do you do to cope?”
· Share your coping strategy with your peer. (Allow 1 minute.)
· Now turn to the other pair in your group and share your coping strategies. Your group should now have four coping strategies. Discuss which one you think is the best. (Allow 2 minutes.)
· One learner from each group will share the group’s best coping strategy with the class. (Allow 2 minutes.)
· Did you notice that many of you use similar coping strategies, while others have unique ways of managing stress? Some coping strategies may seem helpful at first, but are not helpful in the long run. It is important to develop positive coping strategies that benefit in the long run.

· Slide 3: By the end of this lesson, you should be able to:
· Distinguish between avoidance, emotion-focused coping and problem-focused coping as responses to stress.
· Select appropriate coping strategies for common stressors related to sexuality and lifestyle choices.
· Apply problem-solving to work through a challenging scenario.

2.	Teaching (6 min)	(Slides 4–8)
· Slide 4: Did you notice how we moved from asking how we cope with stress to talking about "coping strategies"?
· A strategy means that we approach a challenge or stress more systematically. A strategy is useful because it can be used in more than one situation and by more than one person. It can also be shared with others and adapted to suit their circumstances.
· For example, maybe someone in your group said that they walk their dog for 20 minutes at the end of the day. This may inspire you to go for a walk to cope with the stress of everything that happened during the day.
· This brings us to a second point. The goal of strategic thinking is to leave us in a better place than where we started. It helps us become better at dealing with challenges. We call this resilience.
· When you face a challenge for the first time, it may feel overwhelming. Think of something you are really good at now. The first time you tried it, you were probably stressed or unsure, but you found a way to improve. Now, the results speak for themselves.
· There are many different positive coping strategies. The important thing is to find something healthy that works for you. Not all coping strategies are equally helpful. Some may give quick relief, but create bigger problems later.
· It is important to develop healthy coping strategies that help reduce emotional distress or positively manage stressful situations.

· Slide 5: We will investigate three broad coping strategies that people often use.
· Not all coping strategies are helpful, but they may still be the body or mind’s way of trying to deal with stress. By understanding these strategies, we can hopefully learn to choose positive coping mechanisms more often.

· Slide 6: The first strategy is avoidance.
· Have you ever felt like an ostrich that wants to stick its head in the sand and avoid a situation because you feel overwhelmed or stressed? This strategy is often used by teenagers.
· Here are some examples of avoidance:
· Digital escapism: Binge-watching videos, gaming or endlessly scrolling through social media. A short distraction can give your mind a break, but too much screen time can become a way of avoiding responsibilities.
· Behavioural withdrawal: Sleeping too much, skipping school or isolating yourself in your bedroom to avoid the stressor.
· Emotional eating: Turning to comfort foods when you feel anxious or overwhelmed, because it gives temporary comfort.
· These strategies may seem to offer immediate relief, but the relief is usually temporary. In the long run, avoidance often makes the problem last longer or become worse. This is not a healthy coping strategy.

· Slide 7: Another coping strategy is emotion-focused coping.
· When teenagers feel that they cannot change the stressful situation itself, they may focus on managing the emotional distress caused by the situation. This is a much healthier coping strategy than avoidance.
· Some examples include:
· Social connection: Talking to friends or seeking comfort from peers. Peer support is important because teenagers often feel that their friends understand their immediate experiences.
· Physical and creative outlets: Using physical or creative activities to release stress, frustration or anxiety. Examples include running, playing team sports, listening to or creating music, and creative writing.
· Journaling and reflection: Writing down thoughts and feelings to process intense emotions. This can help prevent feeling mentally overloaded.


· Slide 8: The last coping strategy is called problem-focused coping.
· This is when you actively try to manage or change the source of the stress. When we feel that we have some control over a situation, we are more likely to use strategies like these:
· Time management and planning: Breaking large tasks, such as exam preparation, into smaller, manageable steps. This may include using a study timetable, to-do list or progress tracker.
· Information seeking: Looking for solutions by asking for help or finding reliable information. For example, asking a teacher to explain a difficult concept, researching career options or getting advice from a trusted mentor.
· Cognitive reframing: Changing the way you think about a stressful situation. Instead of seeing it as an impossible threat, you try to see it as a challenge that can be managed or overcome.
· I am sure you can relate to using some of these coping strategies at different times.
· You will now have a chance to reflect with your group on which coping strategies you think are the most helpful.


3.	Pair Activity (10 min + 2 min)		     (Slide 9)
	Note to teacher: This group activity will take place in groups of four. In pairs, learners will try to solve all the "problems" by following the instructions. 

All the "problems" focus on issues teenagers may experience in relation to sexuality or lifestyle choices. Pairs will have 10 minutes to work through the activity. After the discussion, each pair will present a summary to the other pair within their group. 

Scenarios or role-plays from previous lessons, such as the Lesson 4 – Group Activity, may also be used as "problems" in this activity.



· Slide 9: Learners to complete Activity 1 (Lesson 5 – Worksheet).
· You will have 10 minutes to complete the activity and 2 minutes to present your solution to the other pair in your group.
· Well done, class. It sounds like you came up with some great solutions to these issues.
· [Click] After this activity, we can say that healthy coping skills may include:
· establishing and maintaining boundaries
· practising relaxation strategies such as deep breathing, meditation and mindfulness
· getting regular physical activity
· making to-do lists and setting goals
· Remember, it is up to you to decide which coping strategy is likely to work best for you in your specific situation. These coping strategies can help with lifestyle challenges, such as managing the stress of examinations, but they can also help when you are confronted with issues related to sexuality.
· Some of the sexuality and lifestyle choices we have discussed in the last few lessons may have felt overwhelming. Hopefully, you now have a few more positive coping strategies to help you manage these situations.




4.	Teaching & Group Activity (11 min)								(Slide 10)
Note to teacher: Leave this slide up while learners complete the activity. 

· Slide 10: Challenges are a normal part of everyday life. Learning how to solve challenges in a thoughtful and structured way can help you make better decisions and feel more in control.
· One useful tool for doing this is the problem-solving matrix.
· Step 1: Identify the challenge.
· Try to be as specific as possible so that you know what you are dealing with. Do not only think about the situation, but also about the feelings linked to it.
· Step 2: Explore options and consequences.
· Brainstorm as many possible solutions as you can. Then discuss the possible consequences of each solution. Even if a solution does not seem practical at first, include it. You can always discard it later. Then choose the best solution.
· Step 3: Decide what actions need to be taken.
· Think about what needs to happen next. Remember, you are looking for a positive outcome. Consider whether other people are involved, whether they have given consent, and whether the action fits your values.
· Step 4: Reflect.
· After you have tried the solution, reflect on what worked and what needs improvement. If this happened again, what would you change to handle it better?

· Let’s see how much you have learnt. Together with your group, complete the problem-solving matrix based on the scenario (Lesson 6 – Scenarios) handed to you by your teacher. 
· Once complete, hand it in to your teacher so that it can be added to the Gallery Wall.

5.	Individual Homework Activity (2 min)							(Slide 11)
· Slide 11: We have covered a lot in this lesson. I hope you now have a better understanding of how to cope with stressful situations.
· You will have a few minutes to start Activity 2 (Lesson 6 – Worksheet), but you will need to complete it for homework. These questions will also help you prepare for exam-type questions.
· Answers are available in the Lesson 6 – Worksheet MEMO. 

6.	Reflection (3 min)										(Slide 12)
· Slide 12: As we finish this lesson, read through and answer the questions in Activity 3 (Lesson 6 –Worksheet).
· Don't forget to complete the homework activity to help you prepare for exam-type questions.


LESSON 7: 
PREPARATION (PRIOR TO LESSON):
· Remind learners to have their notebooks available to make notes where relevant.	
· Divide the class into groups of FOUR learners BEFORE you start the lesson.
· Print copies of the Lesson 7 – Worksheet and hand them out at the beginning of the lesson.  
· Print copies of the Content Summary and hand them out at the end of the lesson.  
· Print copies of the Lesson 7 – Group Activity (one role play scenario per group). 
· Ensure there are small scrap papers/sticky notes for the introduction activity.
· Read through the Lesson 7 – Worksheet MEMO for answers to Activities 1 and 2. 
· Teachers can share the Lesson 7 – PowerPoint and the Lesson 7 – Worksheet MEMO with learners to work through on their own if learners are online.

1.	Reflection & Introduction (4 min) 							          (Slides 1–3)

	Note to teacher: Divide the class into groups of four for the role-play activity. In preparation for the introduction activity, ensure that the learners have sticky notes and that the Gallery Wall is accessible to learners.

Today’s lesson may be sensitive for some learners. Be aware of learners’ body language and responses. Keep reminding learners that the focus is on accepting and respecting one another, even though we are different. This lesson is not about debating religious or cultural beliefs. It is about people, dignity and respect.



· Slide 1: Good morning, Grade 10s. Can you believe we have reached the last lesson in this series on the journey from adolescence to adulthood? We have covered a lot of content over the last six weeks.
· Together with your peer, walk through the Gallery Wall and look at the activities your classmates have completed over the last few weeks. 
· On a sticky note, comment on THREE activities. Your comments should include your personal response to the work or ideas shown. Remember to be positive and self-reflective. (Allow 3 minutes.)
· Now discuss ONE coping strategy from the previous lesson with your peer. (Allow 1 minute.)
· Today, our focus is on how to respect all people. We will begin by investigating some of the challenges that the LGBTQI+ community may experience in South Africa today.

· Slide 2: By the end of this lesson, you should be able to:
· Explain why all people deserve respect, regardless of sexual orientation or gender identity.
· Define key terms related to sex, gender, sexual orientation and LGBTQIA+ identity.
· Use respectful and inclusive language in situations involving identity and diversity.
· Identify trusted sources of support and explain how nutrition and exercise support well-being.

· Slide 3: In the last few years, South Africa has continued to face serious challenges linked to gender-based violence (GBV). This type of violence affects many people and may include assault, sexual abuse and rape.
· One harmful form of violence is sometimes called "corrective rape". This refers to the rape of a person because of their sexual orientation or gender identity, often with the false and harmful belief that this can "correct" who they are. Many adolescents may struggle with the effects of this kind of violence, especially when their friends, families or communities do not accept them.
· The aim is to understand that we live in a diverse country. We are all different, but we are all human beings. Everyone deserves to be treated with dignity and respect.


2.	Pair Activity & Teaching (4 min + 4 min + 5 min = 13 min)	(Slides 4–7)
· Slide 4: Many characteristics make up our identity. Maybe you love playing sports and are really good at it, or maybe you are someone who loves baking cakes and sharing them with friends. Your friends might describe you as kind, funny or quiet. Just as these words can describe parts of our identity, sexual orientation can also be part of a person’s identity.
· Together with your peer, look at the terms on Slide 4. See how many of these terms you can define. Write your agreed definition in Activity 1 (Lesson 7 – Worksheet). Allow 3 minutes.
· Note to teacher: Answers are available in the Lesson 7 – Worksheet MEMO, but the answers will be discussed in the following two slides. 

· Slide 5: Remember, the change from adolescence to adulthood involves moving beyond "black and white" thinking and understanding that identity can be complex. Respecting diversity means acknowledging that each person’s journey with their body, identity and relationships is individual and should be treated with respect.
· Let’s start by looking at the terms you tried to define.

· Slide 6: Biological sex: Refers to the biological attributes a person is born with, such as chromosomes, hormones and anatomy. These attributes are often used to classify a person as male or female at birth.
· Gender: This refers to how a person experiences and expresses themselves as male, female, both or neither. It also includes the roles, behaviours and expectations that society may associate with being male or female.
· Sexual orientation: This refers to who a person is attracted to physically, romantically or emotionally.

· Slide 7: The term LGBTQIA+ is an un umbrella term for different sexual orientations and gender identities. The abbreviation stands for lesbian, gay, bisexual, transgender, queer or questioning, intersex, asexual and more. If you remember the letters, it becomes easier to understand what each part of the term refers to.
· Lesbian: Relating to women who are attracted exclusively to other women.
· Gay: Relating to men who are attracted exclusively to other men.
· Bisexual: Relating to men and women who are attracted to both women and men.
· Queer: A broad term for sexual orientations or gender identities that do not necessarily fit traditional ideas about sexuality or gender. It is often used by people who don't want a specific label. 
· Transgender: A person whose gender identity is not the same as the sex registered for them at birth.
· Intersex: A person who is born with biological sex characteristics that do not fit within typical male or female categories.
· Asexual: Relating to having little or no sexual attraction to others.
· + Plus: More, or additional, genders and sexual orientations. 
· Together with your peer, complete Activity 2 (Lesson 7 – Worksheet). Discuss the examples carefully and connect only one example to each term. (Allow 4 minutes.) 
· Answers are available in the Lesson 7 – Worksheet MEMO. 

3.	Group Role-Play (10 min + 2 min)	(Slide 8)
	Note to teacher: This activity may seem very simple. This is intentional, because learners often do not think carefully about what they say in the moment, and some phrases may be hurtful to others.

Divide the class into groups of four learners. Arrange the groups so that Group 1 and Group 2 can present to each other for the second part of the activity. Each group is assigned a different role-play scenario from the Lesson 7 – Group Activity document.

Explain that each group must first read the scenario exactly as written. They should then discuss how the character being disrespected might feel and why the behaviour is harmful. Next, they should work together to rewrite the dialogue to show respectful and inclusive behaviour. Finally, each group will act out their improved "respectful version" to their partner group, followed by brief feedback.



· Slide 8: You might think that you are not the kind of person who would be disrespectful to people with different sexual orientations or identities. However, sometimes we do not realise that what we say can hurt the people around us.
· Each group has received a script (Lesson 7 – Group Activity). Follow the instructions carefully. 
· You will have 10 minutes to complete Part 1. 
· After that, your group will present your rephrased script to your partner group. Each group will have 1 minute to present.
· Well done, everyone. I enjoyed hearing how each group changed the script. It was good to hear such respectful language from each of you.

4.	Teaching (6 min)									       (Slides 9–10)
· Slide 9: As teenagers, you may sometimes feel confused, stressed or worried about sexuality, relationships, identity or lifestyle choices. 
· Sources of support include:
· Trusted parents, caregivers or family members
· Teachers, school counsellors and life orientation teachers
· Doctors, nurses and local clinics
· Social workers and psychologists
· Community organisations and youth groups
· You should avoid relying only on social media for advice. Information should come from trusted and reliable sources.

· Slide 10: Making healthy lifestyle choices is not only about making responsible decisions about your sexuality and emotions. We also need to look after our bodies by exercising regularly and eating in a balanced way.
· Nutrition is the process of giving the body the food and nutrients it needs to grow, stay healthy, have energy and function properly. A balanced diet should include carbohydrates, proteins, healthy fats, fruit, vegetables and enough water.
· A balanced exercise programme should include different types of movement during the week:
· Cardio: Exercise that gets your heart rate up and blood flowing, such as running, cycling or dancing.
· Strength: Exercise that develops muscle strength and helps prevent injuries, such as body-weight exercises or gym training.
· Balance: Exercise that strengthens the core and helps stabilise muscle groups, such as yoga or balance exercises.
· Stretching: Gentle stretching after exercise can help your muscles recover, improve flexibility and reduce stiffness.

5.	Reflection (5 min)										(Slide 11)
· Slide 11: We have come to the end of this series of lessons.
· Learners to complete the brief reflection in Activity 3 (Lesson 7 – Worksheet).
· Hand out the Content Summary.
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                                                                                                                                   ©2026 Teenactiv                   1                 www.teenactiv.co.za   GRADE  10   DEVELOPMENT OF THE SELF IN SOCIETY   LESSON PREPARATION   TERM  3 :  Week  1 – 7   ( 7   ×   40 - minute lessons)    

Lesson  Number  Content  Learning Outcome  Teaching Plan  Time  Allocation  Resources   Assessment   Learner   Activities  

Note to teacher:  This module allows for active learning. Please watch the clip below to familiarise yourself with the ACTIVE LEARNING approach   in this module.    https://www.youtube.com/watch?v=wlaG99awCD8    

1  Life roles      Identify and analyse life roles  and responsibilities as:   -   s tudent   (learner)   -   member of a family   -   friend   -   partner   -   employee   -   employer   -   leader, and   -   follower, etc.      Determine the changing  nature of each life role and  explain how role changes  affect relationships      How does society and culture  influence each life role   Introduction  2 min  Lesson 1  –   PowerPoint (Slides 1 – 2)  Check  understanding   

 Peer  Discussion  5 min  Lesson 1  –   PowerPoint (Slide 3)   Discuss in pairs  

Identify and analyse  life roles and  responsibilities as  learner, family  member, friend,  partner, etc.   Teaching &  Activity  5 + 5 min  Lesson 1  –   PowerPoint (Slides 4 – 6)   Lesson 1  –   Worksheet (Activity 1)   Lesson 1  –   Worksheet MEMO  Informal:   Activity 1  Complete  Activity 1  individually  

Teaching    & Peer  Discussion   6 min  Lesson 1  –   PowerPoint (Slides 7 – 8)  Check  understanding  Discuss in pairs  

-   Determine the  changing nature  of life roles.    -   Explain how role  changes affect  relationships.  Group Activity  10 min  Lesson 1  –   PowerPoint (Slide 9)   Lesson 1  –   Group Activity   Lesson 1  –   Group Activity MEMO   Complete the  activity in  groups  

Explain how society,  culture and media  can influence life  roles.   Teaching  5 min  Lesson 1  –   PowerPoint (Slide 10)    

 Reflection  2 min  Lesson 1  –   PowerPoint (Slide 11)   Lesson 1  –   Worksheet (Activity 2)   Lesson 1  –   Worksheet MEMO   Complete  Activity 2  individually  

 

